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Preface
Project Archaeology is a national heritage education program for educators and their
students. Project Archaeology uses archaeological and historical inquiry to foster understanding
of past and present cultures; improve social studies, science, and literacy education; and enhance
citizenship education to help preserve our archaeological legacy. We envision a world in which
all people understand and appreciate their own culture and history and the culture and history of
others.
Project Archaeology was developed in 1990 in Utah in response to widespread vandalism
and looting of the state’s archaeological treasures. Agency officials from the Bureau of Land
Management (BLM), the Forest Service (FS), the National Park Service (NPS), and the State of
Utah agreed that education was the best way to protect archaeological resources over the long term.
These agencies partnered to develop and maintain a statewide education program known
as the Intrigue of the Past Archaeology Education Program. In 1992, when the national Bureau of
Land Management launched a comprehensive nationwide heritage education program, Intrigue
of the Past was adopted as the classroom component and renamed Project Archaeology. In 2001,
Project Archaeology transferred operations to Montana State University in Bozeman, Montana, to
maintain and expand the program nationally.
Project Archaeology currently operates in thirty-eight states and is developing in six
additional states. Since its inception, more than 18,670 educators have participated in Project
Archaeology workshops. These educators have used Project Archaeology materials to instruct an
estimated 466,750 students of all ages annually.
A comprehensive archaeology and heritage education program, Project Archaeology is for
anyone interested in learning and teaching about our nation’s rich cultural legacy and protecting it
for future generations to learn from and enjoy. Designed to appeal to a wide variety of interested
groups and individuals, Project Archaeology may be successfully used, for example, by:
Upper elementary through secondary teachers and their students;
Museum docents, youth group leaders, heritage site interpreters; and
Parents and other citizens.
Project Archaeology includes publications, professional development for educators,
networking opportunities, and continuing support for participants. Using an innovative hands-on
approach to history education, Project Archaeology teaches scientific inquiry, the integration of
knowledge across disciplines, citizenship, personal ethics and character, and cultural understanding.
For additional information about participating in Project Archaeology contact:
Project Archaeology
2-128 Wilson Hall
Montana State University
Bozeman, Montana 59717
Voice: (406) 994-7582, FAX: (406) 994-3177
Email: projectarchaeology@montana.edu
Web: www.projectarchaeology.org
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Investigating a Wintu Roundhouse
Background Information
Students will learn in this investigation about California roundhouses, a type of shelter that
has great traditional and ceremonial importance to many Indigenous Californians throughout the
state. Students will learn about a roundhouse used by the Wintu people of northern California at
CA-SHA-1991, the Tanya Site, near Redding, California. The Tanya site offers valuable insight into
this type of shelter: excavations here have possibly unearthed the earliest large roundhouse as well
as the first, and possibly only, clay figurine of the northern California region. Archaeologists found
two distinct periods of habitation with one being much older than the other. The large roundhouse
belongs to the more recent period of occupation, approximately 300 years ago according to
radiocarbon dating.

The Site
The site features one large and multiple small house pit depressions left by round structures.
This is a common village arrangement. The smaller round shelters would have been used as
domestic spaces while the roundhouse, often just a larger version of the smaller houses, would
have been used mainly or exclusively for community functions. Village roundhouses may have been
designated exclusively for ceremony, dance, meeting, and/or men’s spaces, as they often are today.
There is also evidence that some roundhouses served as the residence of a high status person, such
as a headperson, in addition to being a community space. This multifamily site may have had 50-75
people living there at a time. Most activities of daily life would have taken place outside, weather
permitting, but these shelters were available when needed.
Stone tools and food remains indicate that this site was used as either a permanent or a
fall/winter village. It was probably used as both at different times of its occupation. People in the
northern Sacramento Valley at this time would have moved around the region, especially into higher
or lower elevations to find better climates and food sources. Food sources included deer in the fall
and winter, mussels in the summer, and salmon in the spring, summer, and fall. Nuts, especially
acorns, were collected in the fall, but would have been eaten all year round. The village activities
shown by the artifacts, prevalence of Tuscan obsidian from the nearby Cascade Mountains, and shape
of the artifacts signal to archaeologists that this was a Wintu village. This is because the material
culture of this site matches the material culture of groups of people in the 1800’s who spoke the
Wintu language and self-identified as Wintu. Wintu villages were predominantly located along
streams near the Sacramento River. Pollen analysis from sediments at the site compared to modern
samples shows environmental changes in the area over time. During the Tanya Sites’s occupation,the
environment would have been more open and not so densely covered with oak and pine.
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The Tanya site is located on a small creekside knoll in an oak and grey pine forest on land
managed by the Bureau of Land Management (BLM) and is just one in a large neighborhood of
village sites that may have been occupied at the same time. The site’s scenic location in a popular
recreation area made it vulnerable to damage, including looting. The BLM and a local college
collaborated to excavate the site in the early to mid-1990s. This work was designed to assess
and mitigate ongoing and future harm, as well as to better understand the significance of the
roundhouse, the site, and the surrounding area. Now this region is better protected due to regular
monitoring, recognition by the National Register of Historic Places, and rerouted trails.

Roundhouses
While this guide focuses on the position of roundhouses in the history and traditions of the
Wintu people of the Sacramento Valley, the architecture and ceremonial use of this structure is
relevant to several Indigenous groups with traditional territories in northern and central California.
This round, semi-subterranean shelter type has many different names—house pit, pit house,
roundhouse, assembly house, dance house, earth house, or chief’s house, predominantly. They are
constructed by removing the earth in a roughly round or oval shape so that the structure will be
sunken into the ground. Next, the shelter is roofed. Typically a wood frame supports the roof,
which is traditionally formed with plentiful materials in the area such as brush, wood, earth, or
a combination of these. Sunken houses have been used in non-tropical areas all over the world
for thousands of years. These shelters are engineered for temperature control. The shape of the
shelter and the insulation offered by the soil and other construction materials keep the inside at a
comfortable and consistent temperature year round. They are often used during cold months, but
may be used during hot months too.

Wintu Villages and Roundhouses
Archaeologists today frequently cite and refer to Cora Du Bois’ historic Wintu Ethnography
when studying Wintu sites. The rest of this section is an excerpt from Wintu Ethnography that
provides more information about two structures that we discuss in depth in this guide, a cewel
(Wintu barkhouse) and a roundhouse (earth lodge) (Du Bois 1935, 28-29).
The basic social unit of the Wintu is the family, but in a larger sense the village may
be considered a social as well as a political and economic unit. A village consisted of
a loosely scattered collection of bark houses numbering from four or five to several
dozen. Each bark house contained a biologic family of three to seven people, so the
population of a settlement might run from twenty or thirty up to one hundred and
fifty or two hundred people. A village containing twelve to fifteen bark houses (ca.
fifty to seventy people) might have an earth lodge. The favorite sites were flats on the
banks of streams. The inhabitants of a village might intermarry if their relationship
were not too close, but in small villages all the inhabitants were usually in some way
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related to each other. This closeness of relationship may have contributed to the
present communism in food. A man successful in hunting or fishing was expected to
share with his neighbors, as was a woman who had cooked acorn meal. This attitude
persists today for family and guests.
During the food-gathering seasons it was customary to go out into the hills
and establish temporary camps, which were inhabited for only a few weeks at the
most. In winter the village reassembled in the more permanent winter camp, where
frequently some old people stayed even during the summer season to care for the
property. In Bald Hills, according to informants, the flies and the fleas in spring
were sufficiently bothersome to prompt hasty retreat to the hills as soon as weather
permitted.
The following account of a small village in the Bald Hills area was given by a woman of
approximately sixty-five years of age who had lived in the village until she married.
Nomkentcau was in Watson gulch and consisted of six bark houses in which from
thirty to fifty people lived. Taika was their chief, and under his initiative the people
decided to build an earth lodge. For two years both men and women labored to
construct it. It was situated downhill at the south end of the row of six bark houses.
To celebrate its completion Taika called a “big time.” He summoned all the people
from Paskenta to Redding. Five days ahead of time, messages were sent out with
runners. Tasks were allotted to each member of the village, and guests were told
what provisions to bring. A two-day trip was the farthest it was customary to travel
to a big meet. Between two and three hundred people assembled. Taika stood very
erect on the roof of the earth lodge, his arms crossed on his chest, and welcomed
each group as it arrived: “You are coming, my relatives.You are coming, so I see that
you still live. Walk in well. Be careful, do not stumble. If you stumble, you will fall
and people will laugh at you. Walk in well. We are going to have a good dance. I want
So-and-so to be a singer. I want So-and-so to be an announcer.” Then, addressing
each important headman by name, he said, “Tell your children [people] how to
dance well.” When all had assembled and it was time for the evening feast, Taika once
more arose and said: “Come and drink of my small quantity of water. I am tired of
drinking alone. Come, bring all your sons [men].” Thereupon all the chiefs assembled
their people and the feasting began…
Feasting, dancing, and gambling lasted from three to five days, after which the guests drifted back
home. Any surplus of food was divided equally among the guests. Before their departure, Taika
called each chief by name and gave him the share of food needed by his people for the return trip.
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Differentiating Cewels and Roundhouses
This investigation requires students to compare and differentiate between a cewel and a
roundhouse in a Wintu village. There are worksheets in Part Two: History in which students
compare both structure types. If additional clarification is needed, a simple T-chart can be
completed as a class to clarify and confirm understanding of the similarities and differences between
these two types of shelter. Below is an example.
Similarities

Differences

Both are made out of bark

Roundhouses are larger than cewels

Both are round

Cewels are used as houses. Roundhouses are
used for community functions. They may or
may not have been used as homes in the past

Both are sunken into the ground

Both provide protection from the environment Roundhouses are deeper than cewels

Investigation Materials
This investigation supplements Project Archaeology: Investigating Shelter (Letts and Moe, 2003),
a curriculum that will enable students to complete the investigation. In this investigation, Mr.
Ted Dawson shares his oral history to teach students about the Wintu roundhouse. Archaeological
maps and artifacts contribute to Mr. Dawson’s history. Students will use maps, artifacts, and Mr.
Dawson’s oral history to conduct an archaeological investigation of a 300-year-old roundhouse. The
investigation is divided into two documents: “Investigating a Wintu Roundhouse: Instructions for the
Teacher” (this document) and “Investigating a Wintu Roundhouse Shelter: Archaeology Notebook”
(separate document).You must have both documents to teach the investigation effectively.

Instructions for the Teacher
This document contains all of the instructions you will need to conduct the investigation in your
classroom plus some student materials that will be used in group activities. Within the instructions,
two symbols will guide you to specific materials needed for each of the sections.
 Refers to pages in the Archaeology Notebook.
 Refers to pages or sections within the Instructions for the Teacher.
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Archaeology Notebook
This unit contains all of the data sources
and analytical tools the students will need
to investigate a Wintu roundhouse from
historical, archaeological, and cultural
perspectives. Ideally, each student should have
a complete booklet of data and data collection
sheets (Parts One – Four and the Assessment).
Recognizing that providing each student
with a complete booklet would require a lot
of photocopying, we suggest the following
alternatives:
• Make one booklet for each team of
students.
• Have students print the materials
at home if possible. The quality of
photographs would also be much
better.
• Project the file on an LCD projector
and work as a whole class.
• Have students work online, either
individually or in teams.
• Have students answer questions
in a journal instead of using the
worksheets.

Teaching the Investigation
The investigation is comprehensive and uses
the most authentic data sources available. It is
organized into four instructional parts and an
assessment, which can be separated and taught
over several days.
• PART ONE introduces Mr. Ted
Dawson and gives the students
background information on the
geographic location of the Wintu
roundhouse they will be studying.
• PART TWO focuses on the history
and the use of the Wintu roundhouse
using historic photographs and oral
history reports by Ted Dawson and
Elaine Sundahl. Students are asked to
draw a picture of life in a Wintu village
map using Mr. Ted Dawson’s oral

history account as a guide.
• In PART THREE the students will
work with artifacts and quadrant
maps of the Wintu roundhouse shelter
to make inferences about how the
roundhouse was used by the Wintu
people.
• PART FOUR connects the past
with the present. Students learn
about the importance of preserving
archaeological sites and how
roundhouses exist in today’s world,
such as how traditional roundhouse
architecture influences modern
buildings that Indigenous Californians,
including the Wintu, use today.
• The ASSESSMENT asks the students
to write an archaeological report
of what they have learned in the
investigation and draw a modern day
shelter that incorporates at least three
ideas from the Wintu roundhouse or
Wintu beliefs and way of life.
Following the assessment, you will need
to complete Lesson Nine (page 35), titled
“Stewardship is Everyone’s Responsibility.”
After its completion, you will return to this
shelter investigation for the Final Performance
of Understanding that is specific to the Wintu
roundhouse.
The investigation may be completed as a
jigsaw project by dividing Parts One and Two
into sections. For example, you might divide
the students into four groups and assign each
group one of the following sections:
• Geographic Location of the Wintu
People
• The Wintu People and Village Life
• Wintu Construction Techniques and
Ceremonial Roundhouse Use
• An Archaeologist’s View of the Wintu
Structure at the Tanya Site
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Each group completes the section assigned
and reports the findings to another group
who did the other section. The second group
shares their information in a similar manner.
The information gathered from each of these
sections must be available to all students when
they complete their assessments.
While there are no right or wrong
answers, answer keys for each student activity
provide you with examples of reasonable
inferences students might make. They also
include information about how archaeologists
interpreted the data.
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Part One: Geography
Instructions for the Teacher
Materials
For Each Student
•  “Investigating a Wintu Roundhouse: Part
One” (Archaeology Notebook, pages 1-5)
For the Teacher
• Transparency of the Wintu shelter
photograph from the cover, or project it
with an LCD projector from the website.
• Additional illustrations and photographs of
plants and animals for the  “Geographic
Location of the Wintu People’s Traditional
Territory” can be found on the website.
• 10 feet of string or light rope.

Preparing to Teach
1. Make a transparency of the historic
photographs of roundhouses (pages 7-8).
2. Make a copy of  “Investigating a Wintu
Roundhouse: Part One” (page 1) for each
student.
3. Post the essential question: “How can
investigating the Wintu roundhouse help
us understand the Wintu people and their
culture?”
4. Post the Word Bank words.

Word Bank
ancestor: a person from whom one is
descended like a mother, father, or grandparent
biography: history of a person’s life as told by
another person
ceremony: an important, meaningful event
cewel: a Wintu word for “house”
cultural: related to the customs, beliefs, laws,
and all other ways of being that is shared by
people in a certain society or group
ethnobotanist: someone who studies the
traditional use of plants

graduate school: university study after
college
herbalist: someone who uses plants for
healing
precipitation: water that comes from the sky
such as rain or snow
reproductions: something that is created to
look like something else
tradition: cultural practices or beliefs that are
handed down
traditionally: according to tradition

Uncover Prior Knowledge
How can investigating the Wintu
roundhouse help us understand the
Wintu people and their culture? Inform
students that this question will guide their
learning.
1. Tell students that they are going to continue
playing the role of an archaeologist as they
investigate the roundhouse, a type of shelter
used by the Wintu people.
2. Write the word “roundhouse” on a board
or overhead and show the students the
photograph of a roundhouse at the same
time. Ask them:
• What does the design of the roundhouse
suggest about the materials the Wintu
used to build their shelter?
• If students suggest the Wintu probably
used material (wood, dirt, etc.), ask
how might the Wintu have constructed
the roundhouse using these materials?
• How might the Wintu have used their
roundhouse?
Note: Roundhouses may have been used
as gathering spaces for communal activities,
ceremony, dancing, and possibly as living
spaces in some cases. Students will learn about
different roundhouse designs, construction
methods, and functions throughout this guide.
This activity is designed to generate student
speculation and give the teacher an opportunity
to gage students’ prior knowledge, not
necessarily answer these questions at this time.
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Discover New Knowledge
1. Go over the cover sheet information for
 PART ONE (PAGE 1) and look at
the data sources students will use in their
investigation.
2. As a class, read  Ted Dawson’s biography
(page 2). Have students describe the
meaning of the word culture from lesson
three. Assist students in creating a definition
for biography, tradition, ethnobotanist,
herbalist, graduate school, ceremony, cewel,
reproductions, ancestor, precipitation, and
culture, and add them to the word bank.
3. Estimate the size of a Wintu roundhouse
using the following procedure:
a. Go outside as a class if possible. This
activity can occur in a large indoor
space if necessary.
b. As a group, estimate how big 20 feet
across is, and make a class circle to
show your estimate.
c. Mark the diameter with small stones,
tape, pieces of string, or students in at
least four places.
d. Have one person stand in the middle of
the circle with a piece of string 10 feet
long.
e. Have a second person stretch the string
to its full length and then walk around
the perimeter of the circle.

f. Have the rest of the class adjust their
circle to match the outside person
holding the string.
g. How close was your estimate to 20 feet?
h. Ask students: How many people do you
think could gather in this roundhouse?
i. Tell students that there may be 50-75
people living in the village at one time.
Could they all gather in here?
j. Tell students that a Wintu village would
have one large round shelter about
this size per village. They would have
several smaller round shelters as well,
about half this size.
k. Ask students why they think there may
have been one larger shelter with many
smaller shelters in a village.
4. Once the students have returned to the
classroom, teams of two will read together
 “Geographic Location of the Wintu
People’s Traditional Territory” (page 3) and
then analyze the data. Alternatively, read the
section as a class and analyze the data as a
group. Discuss student responses as a class.
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examples of evidence-based Responses
Geographic Location of the Wintu People’s Traditional Territory

1. The tribe historically lived in northern California. Today many still live in northern
California, but others live all over the world.
2. Students should use text, photographs, and illustrations provided to draw a landscape of
Redding, California. It doesn’t need to be accurate; the goal is to make the place more
concrete
3. Below 32 degrees Fahrenheit; over 100 degrees Fahrenheit
4. Example: A shelter that stays warm in the winter and cool in the summer.
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Part Two: History
Instructions for the Teacher
Materials
For Each Student
•  “Investigating a Wintu Roundhouse: Part
Two” (Archaeology Notebook, pages 6-15)

Preparing to Teach
1. Make a copy of  “Investigating a Wintu
Roundhouse: Part Two” (pages 6-15) for
each student.
2. Post the Word Bank words.

Word Bank
cordage: string or rope made out of plant
fibers
depressions: sunken areas of the ground
granaries: structures used for food storage
hopper mortar: a mortar used with a basket
around the stone
mortar: a stone tool used as a grinding surface
when pounded with a pestle
oral history: history that is passed by word of
mouth within and between generations
radiocarbon dating: testing how much
carbon-14 is left in charcoal to see its age
sweat lodge: a small, heated shelter used for
ceremony

Discover New Knowledge
1. Go over the cover sheet information for
 PART TWO (page 6) and look at the
data sources students will use in their
investigation.
2. Remind students that if they are not Wintu,
they are now studying a culture different
from their own. Using the background
information in using the background
information from Project Archaeology:
Investigating Shelter Lesson Three: Culture

Everywhere, remind them that no culture
is better than another. Sometimes life in
earlier times may seem primitive to us, but
people were resourceful about using what
was available to them in their environment
and often found creative solutions to
challenging problems.
3. Ask students: What did we learn when
we analyzed the “Historic Homestead”
photograph? Tell students: We will use
the same process to look at an historic
photograph of a roundhouse shelter.
Students continue working with their
partners to complete  “Historic
Photographs of Wintu Shelters” (page 7-8).
Alternatively, complete the section as a
whole class.
4. Students continue working with their
partners to read and complete  “The
Wintu People and Village Life” (page
11),  “Wintu Shelter Oral Histories:
Analyzing the Data” (page 12), and 
“Wintu Villages: Analyzing the Data” (page
13). Assist students in creating definitions
for oral history, granaries, mortar, hopper
mortar, cordage and adding them to the
Word bank list. Direct students to write
notes and questions as they read. Ask
students: How does the roundhouse reflect
Wintu beliefs?
5. Students read  “An Archaeologist’s
View of the Wintu Structure at the Tanya
Site” (page 14). Assist them in completing
the questions in  “An Archaeologist’s
View of the Wintu Structure at the Tanya
Site: Analyzing the Data” (page 15). Share
answers as a class. Ask students: Why is
it valuable to include different ways of
knowing about the past in the study of
archaeology?
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Examples of Evidence-Based Responses
Historic Photos of Wintu Shelters: Analyzing the Data

1. Photo #1 – Area without trees surrounded by an area with trees and leaves in a hilly area
Photo #2 – In a sloped wooded area that has both trees with leaves, trees with needles, and
sparse grasses
2. Photo #1 – Mounds of earth or dirt ground, roundhouse roof with shingles, roundhouse
entrance with wood, trees, and hills in background
Photo #2 – Earth or dirt ground, trees in background, bare wood in foreground and
midground, structure covered with flat wooden planks, clothes
3. Both photos have trees with leaves, so they probably were not taken during the winter.
The caption on photo #1 says that it was taken in May of 1923. The caption on photo #2
says that it was taken in July 1903. In photo #1, the sky seems to be lit overhead with one
direction darker than the other. One explanation could be that the photo was taken a little
before or after noon. In photo #2, only part of the sky is visible and it is light, so the photo
was taken during the day.
4. Photo #1 – Shingles, dirt, earth
Photo #2 – Wood, dirt, rock
Analyzing and Interpreting the Data

5. They differ in terms of building materials, shape/design, size, depth, location, roundness,
roof shape, and entrance size/shape. Photograph #2 has clothing hanging on it, unlike
photograph #1. They are both round, sunken into the ground, use wood and earth as
construction materials and are located in slightly hilly areas near trees.
6. These photos were taken to document the lives of California Native American cultures and
housing.
7. The Wintu traditionally used both large and small shelters, as well wood and earth to
construct shelters in hilly wooded areas. They used different, larger buildings for ceremony
and smaller ones for everyday activities (the clothes drying in the photograph can be used as
evidence that someone was living in the Wintu house).
8. Questions will vary. One good question is why photograph #2 is browner while photograph
#1 is grayer.
9. You could do research (books, internet) or ask experts (Wintu elders, historians,
archaeologists).
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Examples of Evidence-Based Responses
Wintu Shelter Oral Histories: Analyzing the Data

1. Shelters were located near and oriented toward rivers and streams where the Wintu
people could find food and water. Shelters were made out of common items in the
environment such as bark from the surrounding trees.
2. Roundhouses offered protection from the environment if needed, did not leak, could
be built using plentiful materials in the area, and could offer large spaces for community
activities.
3. They were both built of wood and bark and protected people from the environment.
Roundhouses could be larger. A cewel was built to be lived in, but large roundhouses may
not have been used as homes.

Examples of Evidence-Based Responses
Wintu Villages: Analyzing the Data

Drawings and answers will vary.

Examples of Evidence-Based Responses
An Archaeologist’s Views of the Wintu Structure at the Tanya Site: Analyzing the
Data

1. Drawings will vary. It is typical because it is round, sunken into the ground, made with
bark and wood, and had a fireplace at the edge.
2. It was about 8-10 feet larger than a typical Wintu house.
3. Radiocarbon dating allows archaeologists to test wood to see how long ago it was cut
down. They do this by looking at how much carbon-14 is left in the wood. This helps
archaeologists figure out when people lived at and used a site.
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Part Three: Archaeology
Instructions for the Teacher
Materials
For Each Student
•  “Investigating a Wintu Roundhouse: Part
Three” (Archaeology Notebook, pages 1623)
For Each Group at Specific Times in the
Investigation
• Copies of the  “Map of the Large
Roundhouse at the Tanya Site” (page 19)
• Each group will receive one of the four
 quadrant maps and accompanying 
“Artifact Locations” and  “Artifacts” pages
with all quadrants being equally distributed
among the groups (starting on page16)
• One sheet of 14” x 17” construction paper
for each group.
For the Teacher
• Transparencies of the  “Footprints of
Shelters” (page 17),  “Footprint of the
Large Roundhouse at the Tanya Site” (page
18)
• Transparencies of the  “Quadrant Maps”
(starting on page 17)
• Transparency of the  “Map of the Large
Roundhouse at the Tanya Site” (page 19)

Preparing to Teach
1. Make a copy of  “Investigating a Wintu
Roundhouse: Part Three” for each student
(page 16).
2. Make copies of the  quadrant maps
(pages 17, 21, 25, and 29). Each group will
receive one of the four quadrants with all
quadrants equally distributed among the
groups.
3. Make transparencies of the  “Footprints
of Shelters” (page 17),  Footprint of the
Large Roundhouse at the Tanya Site” (page

19), the  “Quadrant Maps,” and the 
“Map of the Large Roundhouse at the Tanya
Site” (page 19).
4. Post Word Bank words.

Word Bank
archaeology: the scientific study of past
human cultures through artifacts and sites
archaeological site: a place where people
lived and left objects behind
chert, basalt, and obsidian: three different
kinds of rocks; the Wintu people preferred to
use obsidian from the Cascade Mountains for
tools
classification: systematic arrangement in
groups or categories
context: the relationship artifacts have to each
other and to the situation in which they are
found
evidence: data which are used to answer
questions
excavate: to uncover by digging and expose to
view
inference: a conclusion derived from
observations
observation: recognizing or noting a fact or
occurrence

Discover New Knowledge
Archaeological Footprint of Shelters
1. Go over the cover sheet information for
 PART THREE (page 16) and look at
the data sources students will use in their
investigation.
2. Assist students in creating definitions for
archaeology, archaeological site,
classification, context, evidence,
inference, and observation.
3. Project the transparency of the 
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“Footprints of Shelters” (page 17) graphic
on the overhead. Explain to students: Just
as human feet leave a footprint, shelters
often leave a “footprint” in the ground
where they were built. The footprint is
sometimes visible after the shelter is gone,
and archaeologists study this footprint to
infer what the shelter looked like.
4. The  “Footprint of Shelters” (page 17)
graphic shows four structures (a modern
house, an Earthfast house, a tipi, and a
roundhouse) and their corresponding
footprints that archaeologists find in the
ground. Modern houses are usually built
on visible concrete foundations. Earthfast
houses were commonly built in the Eastern
United States during c. 1607-1750. These
houses used a post-in-ground building
method, which was easy and inexpensive
to build, but was not very permanent. The
post molds are visible in the ground after
the structure has disappeared. The Plains
Indian tipi was built by leaning numerous
poles together in a ‘cone’ shape, draping
an animal hide or canvas covering over the
outside of the poles, and then securing the
hide covering to the top of the tipi and to
the ground with rocks or wooden bones
or pegs. A Wintu roundhouse was built
into the earth so that the floor was below
ground. A roof, supported by wood and
covered with natural materials, would have
been a raised a little above the ground. After
the roundhouse was no longer used, the
roof would fall and fill in the hole left in the
ground.
5. After the students have a good
understanding that buildings of all kinds
leave a distinctive trace or a footprint in the
ground, project the transparency of the 
“Footprint of the Large Roundhouse at the
Tanya Site” (page 18). Indicate the word
excavate on page 18 and assist students with
defining the word and adding it to the Word

Bank. Explain that this is the footprint of a
roundhouse found at an archaeological site
in California.
6. Project the  “Map of the Large
Roundhouse Structure at the Tanya Site”
(page 19). Explain to the students that
this is the map of a Wintu roundhouse that
archaeologists made for the Tanya site in
1998. Describe the features on the map so
the students understand the basics. Explain
to the students why the map is divided into
four quadrants.
7. Tell students that all of the data (artifacts
and maps) they are using for their
investigation are authentic and come from
the archaeological report of the Tanya site.
8. Go over the definitions of the terms
obsidian, chert, and basalt.
Classify the Artifacts and Make
Inferences
1. Divide the students into four groups. Give
each group a copy of one of the  quadrant
maps (Northeast, Northwest, Southeast,
Southwest) along with the corresponding
“Artifact Location” and “Artifacts” sheets.
All quadrants should be equally distributed
among the group.
2. Students cut out their artifacts. Using the
 “Quadrant of the Large Roundhouse”
(page 21) sheet as a guide, students classify
their artifacts. Students complete questions
3 and 4.
Construct the Quadrant Maps
1. Have the students look at the  “Artifact
Locations” tables and notice the three
columns. Explain to the students that
they will be mapping the coordinates of
the roundhouse artifacts on the quadrant
map. Basically, they are doing archaeology
backwards. Instead of unearthing the
artifacts and taking them out of the ground,
they are putting the artifacts back on the
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map where they were found during the
archaeological investigation. Ask them to
glue the artifacts in place to keep them
from falling off the quadrant map.
2. Tell the students that the artifacts are not
drawn to scale with the quadrant maps and
some are larger or smaller than in real life.
The purpose of the activity is to establish
the context of the artifacts within the site;
the students do not need to be concerned
about the difference in size of artifacts.
3. Instruct students to find the coordinates
of each artifact and use those coordinates
to place the artifact in the location it was
found during the archaeological excavation
of the roundhouse.
4. Alternatively, the entire exercise can be
accomplished by “drawing” the quadrant
maps on the floor of the classroom using
masking tape or with markers on a plastic
tarp that could be reused.

Wintu Culture
1. Return to the “Comparing Cultures”
activity sheet from Lesson Three (page 38).
Have students add a fourth column to the
chart and label it “Wintu.”
2. Ask students: How did the Wintu people
meet their basic needs? Students fill in
the chart using what they learned from
the archaeological investigation of a Tanya
Site. They should include shelter (the
roundhouse) and how it was built to provide
protection from the weather, offered a
place to express spiritual beliefs, and meet
community needs. Their discussion of food
should include mention of salmon and
acorns.
3. Ask students: Did this investigation change
your view of the lives of the Wintu people?
Guide the discussion by emphasizing that
the roundhouse was a community space.

Construct the Entire Site Map
1. Assist students in forming new groups of
four. A representative from each quadrant
(SE, SW, NE, NW) will comprise each
group. If groups are uneven, you should
be prepared to represent the third and/or
fourth student.
2. Each quadrant representative places
her/his quadrant out for observation
before presenting the data. By the fourth
presentation, students are observing the
complete map.
3. Have students complete question 5 on 
“Quadrant of the Large Roundhouse at the
Tanya Site: Analyzing Data” (page 20).
4. Have students read  “Northern
California and Wintu Roundhouse
Construction” (page 21) and  “Creation
of an Archaeological Site” (page 23) and
discuss how archaeologists might know that
a site lay under the surface of the ground.
What evidence would students expect to
see of a 300 year-old shelter in California?
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Examples of Evidence-Based Responses
Quadrant of a Roundhouse at the Wintu Site: Analyzing the Data

1.
2.
3.
4.
5.

Northeast, Northwest, Southwest, Southeast
Answers will vary. Examples of categories: animal bone pieces, clay figurine, arrow point
Bar graph or pie chart
Examples- eating or food preparation, tool making, hosting ceremonies
Students will have more complete information about the site. Different types of artifacts
may shed light on artifacts different from what they found in their quadrant.
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Northeast Quadrant Artifact Locations
Artifact

Use

Area

5 Obsidian Flakes
4 Obsidian Flakes
Animal Bone Piece
4 Obsidian Flakes
5 Obsidian Flakes
3 Obsidian Flakes
7 Obsidian Flakes
4 Basalt Flakes
Arrow Point
5 Basalt Flakes
5 Basalt Flakes
6 Obsidian Flakes
2 Basalt Flakes
Pipe Piece
Basalt Flake
5 Obsidian Flakes
Chert Flake
2 Basalt Flakes
Basalt Flake
5 Obsidian Flakes
Acorn Meat Piece
Pinenut Shell Piece
Pestle
Hopper Mortar
6 Obsidian Flakes
5 Obsidian Flakes
6 Basalt Flakes
5 Basalt Flakes
4 Basalt Flakes
Obsidian Flake
Broken Tool Piece
Pinenut Shell Piece
Obsidian Flake

Left over from tool making
Left over from tool making
Probably food leftovers
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Hunting
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Ceremonial use
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Probably food leftovers
Probably food leftovers
Grinding tool
Grinding tool
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Scraping or cutting skins, plants, bone
Probably food leftovers
Left over from tool making

C-1
C-1
A-1
C-1
B-1
A-1
A-1
C-1
A-1
A-1
B-1
B-1
C-1
D-1
C-1
D-1
A-1
D-1
D-1
D-1
C-1
C-1
A-1
C-1
C-1
D-1
A-1
D-1
C-1
D-1
C-1
C-1
D-1
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6 Obsidian Flakes

5 Obsidian Flakes

Basalt Flake

5 Obsidian Flakes

4 Obsidian Flakes

4 Basalt Flakes

2 Basalt Flakes

5 Basalt Flakes

5 Basalt Flakes

4 Obsidian Flakes

5 Obsidian Flakes

Chert Flake

3 Obsidian Flakes

7 Obsidian Flakes

6 Basalt Flakes

Basalt Flake

2 Basalt Flakes

6 Obsidian Flakes

5 Obsidian Flakes

5 Basalt Flakes

Obsidian Flake

5 Basalt Flakes

5 Obsidian Flakes

Obsidian Flake
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Acorn Meat Piece

Pinenut Shell Piece

Pinenut Shell Piece

Animal Bone Piece

Hopper Mortar

Arrow Point

Pestle

Pipe Piece

Broken Tool Piece
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Southeast Quadrant Artifact Locations
Artifact

Use

Area

Arrow Point
Arrow Point
Arrow Point
Arrow Point
Arrow Point
Arrow Point
Hopper Mortar
Broken Tool Pieces
Broken Tool Pieces
Broken Tool Pieces
Broken Tool Pieces
Broken Tool Pieces
Broken Tool Pieces
Broken Tool Pieces
27 Obsidian Flakes
24 Obsidian Flakes
7 Obsidian Flakes
17 Obsidian Flakes
7 Obsidian Flakes
22 Obsidian Flakes
11 Basalt Flakes
15 Basalt Flakes
11 Basalt Flakes
7 Basalt Flakes
Chert Flake
Chert Flake
Chert Flake
Chert Flake
Animal Bone Pieces
Animal Bone Pieces
Animal Bone Pieces
Animal Bone Pieces
15 Basalt Flakes
3 Basalt Flakes

Hunting
Hunting
Hunting
Hunting
Hunting
Hunting
Grinding surface
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Probably food leftovers
Probably food leftovers
Probably food leftovers
Probably food leftovers
Left over from tool making
Left over from tool making

A-4
B-4
A-3
C-4
A-4
A-3
B-3
A-4
B-4
A-3
A-4
B-3
B-4
A-4
B-4
A-3
B-3
C-4
C-3
A-4
B-4
A-3
C-4
B-3
A-3
A-4
A-3
A-4
B-3
B-4
B-3
A-3
A-4
C-3
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Arrow Point

Arrow Point

Arrow Point

Arrow Point

Arrow Point

Arrow Point

Hopper Mortar

Broken Tool Pieces

Broken Tool Pieces

Broken Tool Pieces

Broken Tool Pieces

Broken Tool Pieces

Broken Tool Pieces

Broken Tool Pieces

27 Obsidian Flakes

24 Obsidian Flakes

7 Obsidian Flakes

22 Obsidian Flakes

11 Basalt Flakes

15 Basalt Flakes

11 Basalt Flakes

7 Basalt Flakes

Chert Flake

Chert Flake
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Chert Flake

Chert Flake

Animal Bone Piece

Animal Bone Piece

Animal Bone Piece

Animal Bone Piece

15 Basalt Flakes

3 Basalt Flakes

17 Obsidian Flakes

7 Obsidian Flakes
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Southwest Quadrant Artifact Locations
Artifact

Use

Location

Pinenut Shell Piece
Carved Stone
Arrow Point
Arrow Point
Arrow Point
Arrow Point
Acorn Meat Pieces
Arrow Point
Arrow Point
Animal Bone Pieces
Animal Bone Pieces
Animal Bone Pieces
Animal Bone Pieces
Animal Bone Pieces
Animal Bone Pieces
Broken Tool Piece
26 Obsidian Flakes
23 Obsidian Flakes
25 Obsidian Flakes
30 Obsidian Flakes
29 Obsidian Flakes
13 Obsidian Flakes
17 Obsidian Flakes
Chert Flake
Chert Flake
Chert Flake
9 Basalt Flakes
6 Basalt Flakes
9 Basalt Flakes
7 Basalt Flakes
17 Basalt Flakes
5 Basalt Flakes
13 Basalt Flakes
Chert Flake

Probably food leftovers
Decoration, unknown
Hunting
Hunting
Hunting
Hunting
Probably food leftovers
Hunting
Hunting
Probably food leftovers
Probably food leftovers
Probably food leftovers
Probably food leftovers
Probably food leftovers
Probably food leftovers
Scraping or cutting skins, plants, bone
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making

D-4
D-1
C-4
C-2
D-4
C-4
D-2
C-4
D-1
D-2
D-1
D-4
D-1
C-3
D-1
D-2
D-4
D-1
C-2
D-3
C-4
D-2
C-3
D-2
D-4
D-1
C-3
D-2
C-4
D-1
D-3
C-2
D-4
D-4
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Stone Core
Stone Core
Acorn Meat Pieces

Left over from tool making
Left over from tool making
Probably food leftovers

C-2
D-2
D-4

Pinenut Shell Piece

Carved Stone

Arrow Point

Arrow Point

Arrow Point

Arrow Point

Acorn Meat Pieces

Arrow Point

Arrow Point

Animal Bone Pieces

Animal Bone Pieces

Animal Bone Pieces

Animal Bone Pieces

Animal Bone Pieces

Animal Bone Pieces

Broken Tool Piece

26 Obsidian Flakes

23 Obsidian Flakes

25 Obsidian Flakes

30 Obsidian Flakes

29 Obsidian Flakes

13 Obsidian Flakes

17 Obsidian Flakes

Chert Flake
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Chert Flake

Chert Flake

9 Basalt Flakes

7 Basalt Flakes

17 Basalt Flakes

5 Basalt Flakes

13 Basalt Flakes

Chert Flake

Stone Core

Stone Core

Acorn Meat Pieces
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Northwest Quadrant Artifact Locations
Artifact

Use

Location

Chert Flake
Arrow Point
Arrow Point
25 Obsidian Flakes
14 Basalt Flakes
9 Basalt Flakes
10 Basalt Flakes
21 Obsidian Flakes
17 Obsidian Flakes
Clay Figurine
Arrow Point Piece
3 Animal Bone Pieces
7 Animal Bone Pieces
2 Animal Bone Pieces
Animal Bone Pieces
Mussel Shell Pieces
Arrow Point
5 Arrow Points
Broken Tool Piece
Broken Tool Piece
Broken Tool Piece
Broken Tool Piece
20 Obsidian Flakes
21 Obsidian Flakes
24 Obsidian Flakes
12 Basalt Flakes
7 Basalt Flakes
12 Basalt Flakes
Arrow Point Piece
Broken Tool Piece
Broken Tool Piece

Left over from tool making
Hunting
Hunting
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Toy or ceremonial object
Hunting
Probably food leftovers
Probably food leftovers
Probably food leftovers
Probably food leftovers
Probably food leftovers
Hunting
Hunting
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Left over from tool making
Hunting
Scraping or cutting skins, plants, bone
Scraping or cutting skins, plants, bone

D-1
C-3
C-1
C-3
C-3
C-1
D-1
A-1
C-1
C-3
A-1
C-3
C-2
B-1
C-1
A-1
C-2
A-1
C-2
D-1
D-1
D-1
C-2
B-1
D-1
C-2
A-1
B-1
A-1
A-1
A-1
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Chert Flake

Arrow Point

Arrow Point

25 Obsidian Flakes

14 Basalt Flakes

9 Basalt Flakes

10 Basalt Flakes

21 Obsidian Flakes

17 Obsidian Flakes

Clay Figurine

Arrow Point Piece

3 Animal Bone Pieces

7 Animal Bone Pieces

2 Animal Bone Pieces

Animal Bone Pieces

Mussel Shell Pieces

Arrow Point

5 Arrow Points

Broken Tool Piece

Broken Tool Piece

Broken Tool Piece

Broken Tool Piece

20 Obsidian Flakes

21 Obsidian Flake
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24 Obsidian Flakes

12 Basalt Flakes

Arrow Point Piece

Broken Tool Piece

7 Basalt Flakes

12 Basalt Flakes
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Part Four: Today
Instructions for the Teacher
Materials
For Each Student
•  “Investigating a Wintu Roundhouse: Part
Four” (Archaeology Notebook, pages 24-31)
Preparing to Teach
1. Make a copy of  “Investigating a Wintu
Roundhouse: Part Four” (page 24) for each
student.
2. Read the  “Reflect on New Knowledge”
section below and be prepared to discuss
these questions with the students.
3. Post the Word Bank words.

Word Bank
architecture: the art and science of designing
and erecting buildings or other structures
preserve: to maintain intact, to protect from
injury or harm

Reflect on New Knowledge
1. Ask students:
• Who is Mr. Ted Dawson?
• Why is Mr. Ted Dawson included in
the investigation of a shelter?
• How is Mr. Ted Dawson’s life different
from his ancestors’ life?
• In what ways are you like Mr.Ted
Dawson? Different from Mr. Ted
Dawson?
2. Distribute  “North Central Californian
Roundhouse in the Past and Today” (page
27),  “Modern Roundhouses and Issues
Important to the Wintu” (page 25), and 
“Archaeological Evidence” (page 26).

3. Have students read these three pieces. Ask
students:
• How do the Wintu people honor their
past in the roundhouse?
• Why do you think oral history is
important to the Wintu people? To all
Americans?
• How does the archaeological evidence
compare to the oral history?
• How did knowledge of the Wintu past
help you think about the present? The
future?
• How did you play the role of an
archaeologist in this investigation?
• What archaeological tools did you use
to help you in your investigation?
• What was the best part of the
investigation for you and why?
• How did your conclusions about the
roundhouse compare with what the
archaeologists learned in their study?
• Would you change anything about this
investigation? If so, what, how, and
why?
• Is archaeology an important way to
learn about past people? Why or why
not?
4. Assist students in creating a definition for
the words architecture and preserve,
and add it to the word bank.
5. Ask students: Why is it important to
preserve roundhouse sites? From an
archaeologist’s perspective? From the
perspective of the Wintu people?
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Assessment
Instructions for the Teacher
Materials

Assessment

For Each Student
•  “Investigating a Wintu Roundhouse:
Assessment” (pages 30-32)

1. Go over the cover sheet information for the
 ASSESSMENT (page 30).
2. Go over the  “Final Composition”
(page 31) and performance standards
and help students understand directions,
expectations, and any words with which
they may not be familiar. Assist students
with defining performance standard and
adding it to their Word Banks.
3. Have students complete drafts of their
explanatory compositions in class or as
homework. Check the draft and make
suggestions for changes and improvements.
Have students revise their compositions and
submit them for a final grade.
4. Repeat the process for  “Bringing the
Past Into the Future.” (page 32)

Preparing to Teach
1. Make copies of all student pages from
 “Investigating a Wintu Roundhouse:
Assessment” (pages 30-32).
2. Post the Word Bank word.

Word Bank
performance standard: basis for measuring
your work
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Lesson Nine: Stewardship is Everyone’s Responsibility
Instructions for the Teacher
After completing the shelter investigation, return to page 131 in the Investigating Shelter book to
teach Lesson Nine. In Lesson Nine, you will:
• Address the Enduring Understanding, “Stewardship of archaeological sites and artifacts is
everyone’s responsibility.”
• Use the Essential Questions, “How can we help protect archaeological sites and artifacts?
What are my responsibilities?”
• Teach “laws that protect archaeological and historical sites, guidelines for visiting or finding
archaeological or historical sites, and sources for more information about archaeology.”
• Use the Assessment to, “analyze stories to determine if the laws and guidelines were
followed.”
Your students will need information in Lesson Nine to complete the Final Performance of
Understanding, relevant to their shelter (found in this investigation). Please do not skip it!
When you have finished Lesson Nine, teach the Final Performance of Understanding beginning
on the next page.
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Final Performance of Understanding
Archaeology Under Your Feet!
The Final Performance of Understanding
is the culmination of students’ investigation of
shelter. Working in groups, students will use
a role play and a debate to demonstrate their
grasp of all the enduring understandings.

Materials
For each Group
•  Role Cards (page 37 of this volume, or
in the shelter investigation of your choice)
•  Final Performance of Understanding
(page 38 of this volume, or in the shelter
investigation of your choice)
Preparing to Teach
1. Find the appropriate Final Performance of
Understanding materials in this volume or
in the shelter investigation of your choice.
2. Make enough copies of the  “Role
Cards” and the  “Final Performance of
Understanding”on card stock to distribute
one to each group of four.

Final Performance of Understanding
Note: Do Lesson Nine: Stewardship is
Everyone’s Responsibility in Project Archaeology:
Investigating Shelter (page 131) before beginning
the Final Performance of Understanding (page
39).
1. Distribute the  “Final Performance of
Understanding” (page 38) to students/
teams.
2. Summarize the Final Performance of
Understanding. Divide students into groups
of three or four and assign roles (Reader,
Recorder, Timekeeper, and Rubric Checker,
and Presenter) to each group member.
Students may need to perform more than
one role.
3. Distribute one role card to each group.

Some groups may receive the same role
card.
4. The reader will read the role card to their
group.
5. Read the “Shelter Dilemma” (page 38) to
the whole class or assign students to read
aloud.
6. Go over the performance standards for the
Final Performance of Understanding with
the students.
7. Allow students time to solve the dilemma
and write their speech.
8. Call a “City Council” meeting of the whole
class.You may want to act as the mayor or
you may assign a student to play the role.
Establish the rules:
a. no interrupting.
b. be brief and to the point.
c. speeches may not exceed a specified
time limit (1 to 2 minutes).
9. Each group presents their speech. After all
groups have presented, allow time for each
group to respond (1 minute or less).
10. Ask students to choose one or two words
(e.g., science, history, progress, religion)
that describe the value with which their
group is most concerned. Point out that
each of these values or concerns has
validity—there are no right or wrong
answers. Remind students that being a
responsible citizen means understanding all
perspectives about an issue before making a
decision.
11. If time permits, have students rotate roles
and repeat the process, so they have an
opportunity to consider the issue from yet
another perspective; this will also prevent
them from identifying solely with one role.
12. As a whole class consider each perspective
and create a plan that would address the
concerns of as many groups as possible.
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Role Cards

Wintu Community
Member
You are a member of the
Wintu community and you
consider the site an important
symbol of your heritage.You
want the land to be left alone.

Developers
You are the developers and you
have a permit to build homes
for the new families who need
them.You are ready to begin
building on the site.

New Families
You are the new families who
have moved to town to take
new jobs.You are living in
apartments and are looking
forward to buying one of the
new homes.

Archaeologists
You think that there may be
remains of other roundhouses
and cewels under the soil.
You would like to preserve
the site, but if the site cannot
be avoided, you would like
to excavate it to recover
important information before
it is lost.

] 37 [
Investigating a Wintu Roundhouse
Copyright 2019 Project Archaeology —MSU

Investigating Shelter

FINAL PERFORMANCE OF UNDERSTANDING
Archaeology Under Your Feet!
Shelter Dilemma
Imagine there is a site with depressions, including a roundhouse depressions, outside a small
town that is growing. Most of the land around the city is owned and farmed by private individuals.
However, the city owns the land on which the site is located. The city council wants to build homes
on this land for the new people moving into town. They have announced their plan and have invited
community members to share their thoughts and feelings about this plan.
Since it is possible the people who lived at this site were ancestors of the Wintu people, the site
is important to the Wintu community. It is important to the Wintu people because it is a symbol of
their past. They want the land left alone.
Archaeologists think there may be remains of Wintu villages under the soil. They know that other
village sites will be destroyed when the land is cleared for new houses. They would like to preserve
the village sites. If the site cannot be avoided, the archaeologists would like to excavate and study
the village sites before it is destroyed.
Several families have moved to town to take new jobs. They are currently living in apartments
and are looking forward to buying one of the new homes.
The developer has a permit to build and is ready to begin building on the site.
Your Task: Write a speech from your point of view that will convince the other groups that you
have the best idea.You will present your speech at a City Council meeting.

Performance Standards
 Introduction – Our introduction tells who we are (our role). It tells why we are making a
presentation to the city council about the building project.
 Argument and Support for Argument – Our speech clearly tells what we think should
happen to the site. Our speech clearly tells why we think and feel the way we do.
 Voice – We use powerful words to help our listeners understand how important our idea is to
us.
 Conclusion – We conclude with a statement that reminds the listener in just a few powerful
words:
• who we are;
• what our idea is; and
• why we think it is the best idea.
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Appendix
Standards Alignment
History-Social Science Content Standards for California Public Schools
https://www.cde.ca.gov/be/st/ss/documents/histsocscistnd.pdf

• Standard 3.2: Students describe the American Indian nations in their local region long ago and in
the recent past.
• 3.2.2: Discuss the ways in which physical geography, including climate, influenced how the
local Indian nations adapted to their natural environment (e.g., how they obtained food,
clothing, tools).
• Standard 5.1: Students describe the major pre-Columbian settlements, including the cliff
dwellers and pueblo people of the desert Southwest, the American Indians of the Pacific
Northwest, the nomadic nations of the Great Plains, and the woodland peoples east of the
Mississippi River.
• 5.1.1: Describe how geography and climate influenced the way various nations lived and
adjusted to the natural environment, including locations of villages, the distinct structures
that they built, and how they obtained food, clothing, tools, and utensils.
• 5.2.2: Describe their varied customs and folklore traditions.

California Common Core State Standards for English Language Arts
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf
Reading – Key Ideas and Details
Grade 3
1. Ask and answer questions to demonstrate understanding of a text, referring explicitly to the
text as the basis for the answers.
2. Determine the main idea of a text; recount the key details and explain how they support the
main idea.
3. Describe the relationship between a series of historical events, scientific ideas or concepts,
or steps in technical procedures in a text, using language that pertains to time, sequence, and
cause/effect.
Grade 4
1. Refer to details and examples in a text when explaining what the text says explicitly and when
drawing inferences from the text.
2. Determine the main idea of a text and explain how it is supported by key details; summarize the
text.
3. Explain events, procedures, ideas, or concepts in a historical, scientific, or technical text,
including what happened and why, based on specific information in the text.
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Grade 5
1. Quote accurately from a text when explaining what the text says explicitly and when drawing
inferences from the text.
2. Determine two or more main ideas of a text and explain how they are supported by key details;
summarize the text.
3. Explain the relationships or interactions between two or more individuals, events, ideas, or
concepts in a historical, scientific, or technical text based on specific information in the text.

California Common Core State Standards for English Language Arts
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf
Writing – Text Types and Purposes
Grade 3
Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
• Introduce a topic and group related information together; include illustrations when useful
to aiding comprehension.
• Develop the topic with facts, definitions, and details.
• Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within
categories of information.
• Provide a concluding statement or section.
Grade 4
Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
• Introduce a topic clearly and group related information in paragraphs and sections;
include formatting (e.g., headings), illustrations, and multimedia when useful to aiding
comprehension.
• Develop the topic with facts, definitions, concrete details, quotations, or other information
and examples related to the topic.
• Link ideas within categories of information using words and phrases (e.g., another, for
example, also, because).
• Use precise language and domain-specific vocabulary to inform about or explain the topic.
• Provide a concluding statement or section related to the information or explanation
presented.
Grade 5
Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
• Introduce a topic clearly, provide a general observation and focus, and group related
information logically; include formatting (e.g., headings), illustrations, and multimedia
when useful to aiding comprehension.
• Develop the topic with facts, definitions, concrete details, quotations, or other information
and examples related to the topic.
• Link ideas within and across categories of information using words, phrases, and clauses
(e.g., in contrast, especially).
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• Use precise language and domain-specific vocabulary to inform about or explain the topic.
• Provide a concluding statement or section related to the information or explanation
presented.

California Common Core State Standards for English Language Arts
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf
Speaking and Listening – Comprehension and Collaboration
Grades 3-5
Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grade [relevant] topics and texts, building on others’ ideas and expressing
their own clearly.

Next Generation Science Standards for California Public Schools
https://www.cde.ca.gov/pd/ca/sc/ngssstandards.asp
Engaging in Argument from Evidence
Engaging in argument from evidence in 3–5 builds on K–2 experiences and progresses to critiquing
the scientific explanations or solutions proposed by peers by citing relevant evidence about the
natural and designed worlds
.
• Construct an argument with evidence, data, and/or a model. (3-LS2-1)
• Construct an argument with evidence. (3-LS4-3)
• Make a claim about the merit of a solution to a problem by citing relevant evidence about how it
meets the criteria and constraints of the problem. (3-LS4-4)
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